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ABSTRACT 
 
Many studies have repeatedly revealed that the level of teachers’ questions determine the level 
of students’ thinking. However, until now, most of the questions teachers ask are lower-order 
questions, which are not as effective as higher-order questions in helping students to develop 
higher-order thinking skills. Furthermore, there has been little research done on levels of 
questions asked in ESL context and similarly, very few studies have been carried out to find out 
teachers’ beliefs in this issue. Therefore, the author attempted to identify levels of questions 
asked by a teacher in ESL context, investigate her beliefs towards the use of questions in 
developing higher-order thinking skills, and lastly, to find out possible elements that attribute 
her questioning practices. Audio recording of three English lessons and semi-structured 
interview were used as data collection instruments. The findings revealed 79 per cent of the 
total questions asked were lower-order questions whereas only 5 per cent was targeted to 
higher-order questions. The analysis of two data sources suggested that there was a discrepancy 
between the teacher’s beliefs and her actual questioning practices. Questions have a great 
impact on the development of students’ thinking skill. It is crucial that teachers ask lower-order 
questions and higher-order questions on balance. The best way to begin the higher-order 
thinking movement is with teachers themselves. Teachers need to be better thinkers first and be 
familiar with different levels of questions in order to generate well-crafted questions. Teachers 
should continuously monitor their in-class questioning behaviours and strive for progress in 
their questioning practices. 
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CHAPTER 1. INTRODUCTION 
Aschner (1961) described a teacher as “a professional question maker” (as cited in Gall, 1970, 
p.707) because teachers generate a considerable number of questions every day and every hour. 
Scholars reported that a teacher asks about 120 questions per hour (Carlson, 1991; Carlson, 
1997; Graesser & Person 1994). In a lesson, much of the interaction pattern between teacher and 
students takes a form of “teacher’s question - students’ responses - feedback” (Yang, 2006, 
p.196). Considering the average number of questions a teacher asks per day, it is not surprising 
that 80 percent of a school day is used to ask questions by teachers (Levin & Long, 1981).  
 
Aschner (1961) also claimed that asking questions is “one of the basic ways by which the teacher 
stimulates student thinking and learning” (as cited in Gail, 1970, p.707). Given that teachers 
spend great majority of time on asking questions, it is within bounds to say that questioning has 
the greatest impact on students’ thinking (Clasen & Bonk, 1990). There has been an agreement 
amongst researchers that “questioning strategies are essential when encouraging, extending, and 
more importantly challenging students’ thinking” (Diaz, Whitacre, Esquierdo, & Ruiz-Escalante, 
2013, p.164). Additionally, a hypothesis was put forward that students forget 80-90 percent of 
what they learn through factual questions, whilst they remember 80-85 percent of what they 
learn through higher-order questions (Savage, 1998).  
 
The level of teachers’ questions asked is considered as what determines the level of students’ 
thinking as it was claimed that the former is directly proportional to the later (Clasen 1990; 
Savage 1998; Şeker, & Kömür, 2008). Unfortunately, teachers are still found to use questions 
ineffectively. Classroom-based studies have repeatedly revealed that teachers use lower-order 
questions far more than higher-order questions (Haynes, 1935; Pate & Bremer, 1967; Gail, 
1970). Tofade, Elsner and Haines (2013) provided plausible attributions to this such as teachers’ 
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beliefs in higher-order questions, lack of formal training, and their perception towards their own 
knowledge and ability in asking effective questions.  
 
A considerable number of studies have been published on questions teachers ask in lessons, but 
there is lack of studies that examine teachers’ use of questions in ESL (English as a Second 
Language) context. Furthermore, very few studies have looked at teachers’ beliefs towards the 
use of questions and possible factors that attribute to their questioning practices.  Therefore, the 
research questions are (1) ‘How many of each levels of questions does an in-service teacher ask 
in ESL context?’ (2) ‘What are her beliefs towards the use of questions in developing higher-
order thinking skills?’ and (3) ‘What influence her questioning practices?’  
 
CHAPTER 2. LITERATURE REIVEW 
In the literature review, firstly, the differences between higher-order thinking and lower-order 
thinking will be discussed. Then, a question classification system will be introduced with brief 
descriptions of each level of questions. After that, discussion on teachers’ practices and beliefs 
towards the use of questions in developing students’ higher-order thinking skills, followed by 
possible causes for the challenges in asking high-order questions in ESL context.  
 
2.1. Higher-order thinking and lower-order thinking  
According to Tompson (2008), “lower-order thinking (LOT) is often characterized by the recall 
of information or the application of concepts or knowledge to familiar situation and contexts” 
(p.97). Higher-order thinking (HOT), on the other hand, involves more complex cognitive 
processes that require “conceiving, manipulating, and dealing abstractly with ideas” (Diaz, 
Whitacre, Esquierdo, Ruize-Escalant, 2013, p.166). Numerous studies have shown that higher-
level questions lead to higher cognitive processes (Baston 1981; McKenzie 1972; Taba 1966; 
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Savage, 1998). In other words, it has been claimed that the level of teachers’ questions asked is 
directly proportional to the level of students’ thinking (Clasen 1990; Savage 1998; Şeker, & 
Kömür, 2008).  
 
2.2. Higher-order questions and lower-order questions 
Wilen (1991) defined questions as “instructional cues” or “stimuli that convey the content 
elements to be learned and directions for what they [students] are to do and how they are to do it” 
(p.6). Questions take both interrogative (‘What do you like about festivals?’) and declarative 
form (‘Tell me what you like about festivals.’) (Wilen, 1991). Given that teachers spend the great 
majority of time on asking students questions as supported by numerous findings as 
aforementioned, it is within bounds to say that questioning has the greatest impact on students’ 
thinking (Clasen, 1990, as cited in Savage, 1998, p.291).  
 
Bloom and Guilford (1956) developed a system for classifying questions into different cognitive 
domains. The six hierarchical levels are knowledge, comprehension, application, analysis, 
synthesis, and evaluation, from the least to the most complex intellectual operations (Wilen, 
1991).  Wilen (1991) developed a more simplified classification scheme, which bases on 
Bloom’s taxonomy. In Gallagher-Aschner/Bloom hybrid system process information, there are 
four levels of questions that are first divided into convergent and divergent questions, then 
subdivided into low and high levels. Convergent questions refer to closed questions that are used 
to assess students’ assimilation of basic knowledge and understanding of information. On the 
other hand, divergent questions are open questions that have more possibility in engaging 
students in higher-order thinking process (McNamara, 1981). The brief descriptions for each 
level are provided below (Wilen, 1991):  
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• Level 1 - Low Order Convergent: Questions require factual recall. Students’ answers come 
mostly from memorization. These questions fall into Knowledge Level in Bloom’s taxonomy 
(McComas & Abraham, 2004).  
• Level 2 - High Order Convergent: These questions engage students in productive thinking. The 
teacher guide students to not only recall facts but also demonstrate their understanding of 
information. High Order Divergent questions are aligned to Comprehension and Application 
Levels in Bloom’s taxonomy (McComas & Abraham, 2004). 
• Level 3 - Low Order Divergent: Questions encourage learners to “analyze information to 
discover reasons or causes, draw conclusions or generalizations, or to support opinions” (Wilen, 
1991, p.13). In Bloom’s taxonomy, this level of questions would be in Analysis Level 
(McComas & Abraham, 2004).  
• Level 4 - High Order Divergent: High order divergent questions involve students into creative 
and evaluative thinking. They require students to “make predictions, solve lifelike problems, 
produce original communications, and judge ideas, information, action and aesthetic 
expressions based on internal or external criteria” (Wilen, 1991, p.13). In Bloom’s taxonomy, 
high order divergent questions belong to Synthesis and Evaluation Levels (McComas & 
Abraham, 2004). 
Each level of questions has its own pedagogical benefits. Level 1 and Level 2 are lower-order 
questions whereas Level 3 and Level 4 are higher-order questions.  
 
2.3. Teachers’ general practices and beliefs in the use of questions  
In spite of many research findings suggesting the relationship between higher-level questions 
and higher cognitive processes, data from several studies have reported that the majority of the 
questions asked by teachers are factual questions. Haynes (1935) reported that 77 percent of 
teachers’ questions emphasized factual recall whereas only 17 percent required students to think. 
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Gail estimated in his research review that, “About 60 percent of teachers questions require 
students to recall facts; about 20 percent require students to think; and the remaining 20 percent 
are procedural” (1970, p.713, as cited in Gail, 1970, p.42). Similarly, Hill and Flynn (2008) 
revealed that many teachers ask questions that simply require learners to recall factual 
information.  
 
A study done by Pate and Bremer (1967) indicated that very few teachers seem to be aware of 
this role of questioning. 190 primary school teachers in Grade 1 through Grade 6 were asked: 
“What are three important purposes of teachers’ questions of pupils?” 129 teachers (68%) 
responded that the purpose is to check on effectiveness of teaching by checking on pupils’ 
learning, and 89 teachers (47%) indicated that it is to check pupils’ recall of specific facts. Only 
19 teachers (10%) indicated in their responses that the purpose of questions is “to require pupils 
to use facts in generalizing and in making inferences” which Pate and Bremer believe is one of 
the most important uses of questions.  
 
2.4 Possible causes for the challenges in asking higher-order questions 
One of the accounts for the poor questioning practices could be beliefs of teachers. Pajares 
(1992) suggested there is a strong relationship between “teachers’ educational beliefs and their 
planning, instructional decisions, and classroom practices”, with the citations of several 
resources that advocate the assumption that “beliefs are the best indicators of the decisions 
individuals make through their lives” (as cited in Massa, 2014, p.388). Therefore, teachers’ 
beliefs towards the value of higher-order questions in developing student’ higher-order thinking 
skills, the impact of questioning practices, perceived ability of students and of themselves as 
effective questioners, and potential obstacles in implementation may influence the levels of 
questions they ask. In fact, despite the acknowledgement in the significance of promoting higher-
order thinking skills, there has been relatively little literature published on teachers’ beliefs 
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towards it (Massa, 2014, p.390). Many contend that foreign language teachers should ask 
questions that help learners move forward, developing all levels of thinking skills. Nevertheless, 
some teachers are reluctant to ask higher-order questions since they assume that young learners 
do not yet have capacity to engage in complex cognitive process.  
 
However, teachers’ behaviors are not always consistent with their beliefs (Massa, 2014, p.338). 
Even though they wish to develop students’ thinking skills using well-crafted questions, there 
might be other reasons or obstacles that get in the way. For example, students’ language 
proficiency affects the thinking processes and the cognitive level of students’ responses. 
According to Gail (1970), students go through different stages in order to articulate answers. 
First, they attend to the question. Then, they should be able to decipher the meaning of the 
question. After that, they generate a covert response in their head before they say it aloud. If 
students do not understand the questions being asked, consequently, they will neither be engaged 
in higher-level thinking processes nor give higher-level answers. This view is supported by 
another study done by Gullo (1983) who found that young children often have difficulties 
understanding what the questions require them to do. In his study, when students were asked 
questions with “what” as the object term, 85% of the students got it right. However, when “what” 
was used as a subject term in a question, only 21% of the students could answer it correctly. In 
ESL context, as the question is asked in English which students are not proficient enough, there 
will be more difficulties for them to comprehend teachers’ questions. Many times, teachers 
generate spontaneous questions in the lesson, resulting in poorly phrased questions. Gullo (1983) 
pinpointed that in our daily conversation, we ask questions to clarify meanings but in a 
classroom setting, students may become reluctant to request clarification for meaning as it may 
sound like they are challenging the teachers. At the same time, teachers may feel challenged 
when students ask question which they cannot answer. This is particularly relevant in Hong 
Kong context, where Confucian culture is deeply rooted.  
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Another challenge concerns teachers’ knowledge of effective questioning practices. Vogler 
(2005) stated that, “A common problem with many teachers’ use of verbal questioning is a lack 
of knowledge about questioning taxonomies and sequencing, knowledge essential for productive 
verbal questioning” (p. 98). In fact, even for experienced teachers, formulating questions that 
require thinking beyond simple memory is intensive (Pagliaro, 2011). This may be due to lack of 
effective teacher training programs designed to help teachers to learn effective questioning skills, 
as acknowledged by many literatures (Wilen, 1991; Şeker, & Kömür, 2008). Another reason is 
that teachers themselves may not have had experiences in being encouraged to “formulate 
generalizations from information given and to defend their generalization, to make conjectures, 
search for convincing arguments that support their thinking” (Savage, 1998, p. 292).  
 
Sloan and Pate’s study (1966) hypothesized that the curriculum materials available to teachers 
determine the levels of questions asked. One case study done by Diaz et al. (2013) reported that 
teachers find curriculum as obstacles in providing “opportunities for analysis, problem solving, 
and the use of higher order thinking skills” (p.170), through the use of questions. Reflecting on 
this, Gail (1970) constructed his hypothesis that higher-order questions are more generated when 
teachers employ primary sources (e.g. poems and newspaper editorials) than secondary sources 
(e.g. published textbooks). Savage (1998) also referred to the use of textbooks with regard to 
higher-order thinking skill development. He argued that textbooks do not promote critical 
thinking amongst students as the textbook questions only engage them in reiterating previously 
learned information. In many Hong Kong local schools, English lessons are heavily textbook-
based. Teachers will use the questions that appear in the textbook in the lessons. So it is not too 
much to say that the quality of the questions will determine the quality of the teachers’ questions.  
 
Lastly, the assessment system may affect the levels of questions teachers use in lessons. 
Education in Hong Kong is very exam-oriented, leading to backwash effect (Zhang, Biggs & 
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Watkins, 2010). Teachers tend to emphasize and train students to be familiar with the levels of 
questions which students are likely to encounter in exams. The problem is that most of the 
questions in test papers are convergent questions. This is because questions that encourage 
higher-order thinking often require multiple answers, causing difficulties for assessors to 
evaluate them in a standardized test.  
 
CHAPTER 3. METHODOLOGY 
3.1. Purpose of the study 
There has been little classroom-based research regarding in-service teachers’ practices in ESL 
context and beliefs in the use of questions in fostering higher-order thinking among learners, 
together with the factors that influence their in-class questioning behaviors. The research aimed 
at examining levels of questions a teacher asks in English lessons. It also aimed at finding out 
her beliefs towards the use of questions in developing students’ higher-order thinking skills and 
lastly, the factors attributing to her classroom questioning practices. 
 
3.2. Study design and Participant  
The inquiry was carried out in the form of a case study. This is because one of the objectives 
concerns teachers’ belief, which is argued that it needs to be examined in context, considering 
the influence of culture (Oslon 1998; Mansour 2008B, as cited in Massa, 2014). The case study 
also allows for more “in-depth understanding of the situation and meaning for those involved” 
(Merriam, 2001, p.19). One in-service teacher participated in this study. Agnes (pseudo name) is 
a non-Chinese English teacher at a local primary school. She teaches both English and General 
Studies. Students at this school are from various countries, the majority being South Asians. The 
lessons observed were conducted in one P6 class. In general, students are highly fluent in 
English, compared to their local counterparts.   
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3.3. Data collection and analysis  
In order to answer the research questions, data was collected through (1) audio recording of the 
English lessons observed; and (2) a thirty-minute semi-structured interview. The audio recording 
of lesson observation addressed the first interview question, ‘How many of each levels of 
questions does an in-service teacher asks in ESL context?’, whereas the post-observation 
interview addressed the second and third interview questions, (2) ‘What are her beliefs towards 
the use of questions in developing higher-order thinking skills?’, and (3) ‘What influence her 
questioning practices?’ 
 
Six English lessons were observed with the teacher’s full consent and endorsement. During the 
observation, the lessons were audio recorded and notes were taken. Three lessons were selected 
and the teacher’s questions were extracted and transcribed verbatim. Then, they were classified 
into four levels of questions, based on Wilen’s Gallagher-Aschner/Bloom hybrid system process 
information. Frequency count and percentages were used to determine the number of questions 
that she asked in each level. Both interrogative and declarative forms of sentences were counted. 
Repetitions of questions with students’ utterances in between were counted separately whereas 
those without were counted as one. Ellipses were also counted as questions. Questions to check 
understanding (e.g. ‘Do you understand?’), to request clarification (e.g. ‘So is that what you 
mean?’) and to seek for agreement (e.g. ‘It’s a day of love. Am I right saying that? Day of love?’) 
were not counted as questions. Repetition of students’ responses (e.g. ‘Oh, someone might get 
hurt while having fun? What kind of fun you might be having that you end up kicking and 
punching people?’) and non-content-related questions (e.g. ‘You all study Chinese, don’t you?’) 
were included in the “Others” category. Based on the data collected and analyzed with the 
taxonomy, inferences have been made on the effectiveness and impact of teachers’ questioning 
on students’ thinking development. Classroom observation has provided rich data as it directly 
illustrates the picture of usual classroom practices. 
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After all the observation had finished, about thirty-minute semi-structured interview was 
conducted to examine her perceptions towards using higher-order questions in developing 
students’ higher-order thinking and challenges in using questions. The interview was structured 
with open-ended questions, which were used to guide the teacher to reflect and discuss of her 
beliefs in using questions in the lessons to stimulate higher-order thinking among students and 
difficulties that arouse and/or factors that influence her questioning behaviors when it comes to 
asking questions in the ESL context. The interview was transcribed verbatim and consequently, 
the main ideas were identified and analyzed.  
 
3.4. Ethical considerations 
The consent was obtained from both the participant and the school principal, regarding lesson 
observation and in-depth interview. The information provided has been treated with the utmost 
confidentiality and anonymity. The recording files of lessons and interview have been given to 
the participant for review. The recording and information collected have been stored in a 
password-protected computer and will be destroyed by the completion of the dissertation. 
 
CHAPTER 4. FINDINGS 
4.1. Levels of questions an in-service teacher asked in English lessons 
An analysis of the audio recording data indicated that the most of the questions asked by the 
teacher were lower-order questions (Level 1 and Level 2). Evidence from the audio recording 
data shows that only 5% of the whole questions were directed to Level 3 (Low Order 
Convergent) and Level 4 (High Order Convergent) questions, whereas 79% were aimed at Level 
1 (Low Order Divergent) and Level 2 (High Order Divergent) questions (See Table 1). There 
was no Level 4 question identified in the observed lessons. The teacher asked 92 questions in a 
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lesson (40 min) and asked 138 questions in 1 hour at average.  
 
The findings show that there was a huge difference between the number of lower-order questions 
and higher-order questions asked. The findings in the present study are consistent with those of 
extant literatures (Haynes, 1935; Gail, 1970; Hill & Flynn, 2008). As for the approximate 
number of questions asked by the teacher, there is a similarity with findings from other studies, 
which concluded that teachers ask about 120 questions per hour (Carlson 1991; Carlson 1997, 
Graesser & Person 1994).  
 
 
 Table 1: Levels of questions asked by the participant in the three observed lessons 
Levels of questions 
Total number of  
Questions Asked 
Percentage of 
Total Questions (%) 
Lower-order Questions  288 79 
      Level 1 – Low Order Convergent 220 60 
      Level 2 – High Order Convergent 68 19 
Higher-order Questions 20 5 
      Level 3 – Low Order Divergent 20 5 
      Level 4 – High Order Divergent 0 0 
Others  59 16 
Total:  367 100 
  *Refer to Appendix B to see the levels of questions asked in each lesson 
 
However, an interesting finding aroused from the interview. It turned out that there was a 
mismatch between her in-class questioning behaviors in the observed lessons and her beliefs 
towards her own questioning practices and higher-order thinking skill development.   
 
 
!! 14!
4.2. Teacher’s beliefs towards the use of questions 
4.2.1. Purposes of asking questions 
The teacher responded in the interview that one of the most important purposes of asking 
questions is “to judge how much that they can understand”. She believes that one of the roles of 
question is to evaluate the effectiveness of teaching and learning. As mentioned earlier, the 
majority of the teachers in the study done by Pate & Bremer (1967) indicated the same as the 
most important purpose of asking questions.  
 
More importantly, the teacher mentioned another purpose which was “to see how far beyond can 
they [students] go with that concept”. This excerpt demonstrates her awareness of the role of 
asking questions in developing learners’ thinking skills to some extent, but it is still uncertain 
what thinking skills were being thought to be required in order for students to “go far beyond 
with the concept” as this point was not elaborated in detail. 
 
4.2 Questions in developing students’ thinking skills 
The teacher mentioned that asking higher-order questions has values in helping students to 
develop their thinking skills.  
“I think it’s quite important because until they get those sort of questions being 
asked, umm ... they wouldn’t think them on their own.”  
 
She also mentioned, 
“Especially, if they [students] can do it, they must be given with an opportunity to be 
able to do it.”  
These extracts reflect her belief towards the role of a teacher, which is to stimulate and stretch 
students’ thinking with questions. She believes that her questions enable students to reach higher 
level of thinking, which in otherwise may not be possible to achieve on their own, without the 
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teacher’s questions. It can be said that she regards questions as scaffolding, which provide 
platform for learners to progress their thinking skills and think within their Zone of Proximal 
Development (Vygotsky, 1962, Thornbury, 2005). 
 
4.2.3. Convergent and divergent questions  
The teacher articulated her beliefs towards convergent and divergent questions. She mentioned 
during the interview that questions are quite pointless in terms of their impact on students’ 
thinking skill development, as she remarked:  
 “I mean asking closed-ended questions do nothing to them, you know… I think they 
are waste of time, you know. “Oh, does she look nice?” “Yes” … “No”... I mean 
that’s not doing anything… you know, because still you got the probability that even 
though you might not have known the answer you have still fifty percent of chances 
you will get it right.”  
The teacher thinks highly of divergent questions whereas she does not see much value in 
convergent questions, in which learners say either “Yes” or “No”. She believes convergent 
questions are ineffective since they do not stimulate much thinking or even none, if learners 
purely guess answers without thinking. It should be noted, however, that the teacher only 
expressed her opinion on yes/no questions, which fall into low order convergent questions (Level 
1). Thus, her beliefs towards high order convergent questions (Level 2) are unknown.    
 
The teacher expressed her personal feelings towards the common notion in Hong Kong towards 
divergent questions, which she does not agree with.  
 “… I think it’s quite suppressive culture in Hong Kong where they [teachers] think 
there should be one set answer to one question. But they forget it’s not mathematics. 
It’s language, there would be ten different answers and probably all ten might be 
right.”  
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The extract shows that her beliefs towards convergent and divergent questions conflict with that 
of other teachers: The teacher supports divergent questions as she believes there often is more 
than one answer in language learning, whereas many other teachers are in favor of convergent 
questions. She thinks that teachers’ beliefs that there should be one answer to one question 
impact students’ thinking skill development.  
 
4.3. Potential factors influencing questioning practices 
4.3.1. Understanding prior to higher-order thinking 
The teacher displayed beliefs in students in terms of their ability to cope with higher-order 
questions.  She noted that:  
“Well, depending on their understanding of that concept. If the concept sits very 
valid with their [students’]... with their minds, they [students] will. If it doesn’t, well 
then you know that you need to put a foot backward, and think that you know they 
actually get it for me to be able to ask them sort of questions.”  
This suggests that the teacher believes once students have solid understanding of a concept, they 
are able to handle complex questions. On the contrary, it also means that absence of students’ 
knowledge will disenable them to tackle higher-order questions. Thus, it can be said that 
understanding of concepts and ideas is a preliminary requirement for handling higher-order 
questions successfully. Her responses provide an insight on the importance of lower-order 
questions in establishing students’ understanding.  
4.3.2. Students’ motivation and inclusive education  
Although she acknowledges the value of asking higher-order questions to foster students’ higher-
order thinking skill, she expressed her concern with the possibility of demotivating students 
when asking complex questions as she said:   
“Now, you can’t keep giving them difficult questions, which I think sometimes affect 
negatively if they don’t know all the answers. …… you can’t keep challenging them 
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while you do realize that they are not getting it. Then, you need to put you 
benchmark slightly lower, depending on the ability of kids.”  
She stressed the need for setting reasonable expectations and adjusting the levels of questions 
according to students’ capacity. Again, this idea relates to considering students’ Zone of 
Proximal Development and providing necessary scaffolding.   
 
Apart from students’ motivation, the teacher agreed that it is important to ask both lower-order 
and higher-order questions to ensure inclusiveness in her lessons.  
“…because of the fact that the classroom is a mixed classroom where you can’t 
leave out kids with less ability ... you know ... aside and just keep asking. You’ve got 
to balance it, with every child feeling that they are learning. …… you’ve got to 
progress your question in a way that everybody feels inclusive in the class.” 
This extract shows that the teacher does not want to ask questions that only more-able students 
can answer, excluding the less-able ones in the learning process and consequently demotivating 
them. However, it seems that there is an assumption in her response that higher-order questions 
are more difficult than lower-order questions, and that prevents less-able students to answer 
them. However, it is worth drawing our attention to the fact that complexity does not necessarily 
equate to difficulty. The question classification system categorizes questions into different levels 
of complexities, not that of difficulties. Thus, higher-order questions do not mean they are 
necessarily difficult to answer.  
4.3.3. Students’ English proficiency 
It is worth acknowledging that in second language teaching and learning context, it is not only 
students’ cognitive level but also their linguistic ability that comes into play asking and 
answering higher-order questions. Contrary to expectations, her response revealed that she does 
not face difficulties in asking higher-order questions due to students’ English proficiency. 
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Nonetheless, she thinks that asking higher-order questions would be a challenge in other settings 
as she noted: 
“Yes it [students’ English proficiency] definitely will [affect their understanding of 
questions], I think we can ask them high ability questions here because they 
understand it. You know, the comprehension skills are lot better …… But if you go to 
Chinese school where kids struggle, it’s gonna be a challenge to ask them high order 
thinking questions.” 
The context where this study was conducted is quite special and thus, the study has limitations in 
representing the whole population in Hong Kong. Nevertheless, as the teacher acknowledged, it 
is assumed that students’ English proficiency will impact teachers’ use of questions and learners’ 
higher-order thinking skill development in most of the ESL settings in Hong Kong. This needs to 
be proved by investigating this issue in other schools.  
 
4.3.4. Curriculum materials and examinations 
The teacher said that the curriculum materials and the presence of examinations do not sideline 
her questions, as they cannot directly address her students’ learning needs. 
“I usually don’t take into consideration what book is asking and most of the time we 
doing things are not in book. Because my kids especially for my P6 class, book is a 
way too simple I think. They get bored. So I cannot do what the book says all the 
time.”  
This explains why the teacher did not spend much time on the post-reading questions in the 
textbook. Her beliefs and classroom practices do not match with the findings from the study 
(Diaz et al., 2013), which reported that teachers find curriculum as obstacles in promoting 
higher-order thinking skills through questions.  
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She also mentioned that she prefers making her own questions than using pre-formulated 
questions in textbooks, saying that:  
“Because if you feed something on the plate, I did not have a chance to make it. You 
know and if I do not have a chance to make it, it’s not best suited to my needs. You 
know, if I make my own question, if I make my own meal, I know what I want, as for 
my taste. Similarly goes with the classroom. When I know what my kids know and 
what they can do, I apply the questions accordingly, and then book doesn’t dictate 
what my kids should know and what my kids shouldn’t know.”  
The extract reflects that the teacher takes students’ needs into account when formulating her 
questions. Due to this reason, the teacher believes that textbook questions are not as efficient as 
the questions that she made. Her view coincides with that of Savage (1998) who contended that 
textbooks lack questions that help students develop higher-order thinking skills. 
  
4.3.5. Lesson objectives and levels of questions  
The teacher was asked to share her experience in attending a workshop or receiving training 
regarding questioning strategies if any. She said:  
“So asking them open-ended question and inferencing question and trying to 
synthesize or getting them to summarize and umm … it’s what, you know, I look for 
when I’m doing reading.  Also, to put themselves in different situation but the 
scenario being the same, then you are trying to get that creativity out of them where 
they use vocabulary, but at the same time, use their own ideas to express that.” 
This extract demonstrates the evidence of the teacher’s knowledge in different types and levels 
of questions. However, this was not clearly shown in the lessons observed: She did not ask many 
higher-order questions. The possible attribution could be found in her response to another 
question, which concerned the differences in levels of questions used when teaching different 
language skills of English such as reading and grammar. She mentioned that:  
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“Yes, they [types of questions I would use] are all different I think, depending on the 
reading, the questions would be based on inferencing, on synthesizing, on 
comprehending, on summarizing, which are not the same for grammar. For 
grammar, it’s more about twisting and turning the questions to make sure that they 
are able to apply what they have learned. That is not the case for reading. So for … 
even for listening, it’s different. For writing it’s different. So, questions change 
depending on what they are trying to learn.”  
She stated that types of questions are determined by the language skill that she is focusing on in 
the lesson. Although the first lesson observed involved reading the textbook passages, reading 
task was not the main objective of the lesson. The teacher went through the post-reading 
questions in the textbook but did not spend much time on it, which presumably is due to her 
beliefs towards the textbook materials as mentioned earlier.  Much of the time was spent on 
teaching grammar in the observed lessons. It can be deduced from her response that she believes 
higher-order thinking skills such as inferencing, synthesizing, summarizing used in reading 
activities have less value when learning grammar.  
 
To summarize, the data analysis suggested the three major factors that affect her questioning 
practices: (1) students’ level of understanding of a concept (2) students’ motivation level and 
inclusive education, and (3) lesson objectives. On the other hand, contrary to earlier findings 
(Gail, 1970; Diaz et al, 2013), it was revealed that the presence of examination and curriculum 
materials do not affect her decision on which kinds questions she would ask to the students. 
Additionally, she does not perceive students’ language proficiency as an obstacle in 
implementing higher-order questions, which is inconsistent with the findings from the study 
done by Gullo (1983). However, she pointed out that students’ low English proficiency would 
cause difficulties in other settings.  
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CHAPTER 5. DISCUSSION AND IMPLICATIONS 
The analysis of the interview showed that the teacher has positive attitudes towards building 
students’ higher-order thinking skills through questions. She perceives questions as a means to 
stimulate students’ thinking, which concurs with Aschner’s view on questions as “one of the 
basic ways by which the teacher stimulates student thinking and learning” (as cited in Gail, 1970, 
p.707). She also exhibited her knowledge in types of questions, which specifically address to 
reading activities. Her responses reflected her beliefs towards convergent and divergent 
questions: She does not see pedagogical benefits of yes/no questions whereas she appreciates 
divergent questions in which the answer is not limited to just one.  
 
However, the analyses of data demonstrated that there is a discrepancy between the teacher’s 
beliefs and her in-class questioning practices. Despite her advocacy of promoting higher-order 
thinking and her knowledge in types of questions evident from her responses from the interview, 
the audio recording data indicated that there was a huge difference between the number of lower-
order questions and higher-order questions asked. The teacher asked lower-order questions 
(Level 1 – Low Order Convergent & Level 2 – High Order Convergent) far more than higher-
order questions (Level 3 – Low Order Divergent & Level 4 – High Order Divergent) in the three 
lessons observed. The findings are consistent with the those of extant literatures (Haynes, 1935; 
Gail, 1970; Hill & Flynn, 2008). 
 
It is possible to hypothesize that factors identified earlier - students’ level of understanding of a 
concept, students’ motivation level and inclusive education, and lesson objectives - have caused 
the inconsistency between her beliefs and practices. Possible explanations and implications have 
been illustrated as the following: 
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Firstly, the teacher may have asked many lower-order questions as she evaluated students had 
not yet mastered the basic knowledge of the subject. One important implication is lower-order 
questions do have pedagogical values: they help learners to obtain the basic knowledge and 
understanding of the subject matter (Wilen, 1991). If the higher-order questions are related to a 
particular concept, students will need to possess necessary understanding to be able to answer 
them that require more complex thinking process than lower-order questions do.  
 
However, even if it was the case, more higher-order questions would have been asked than they 
have in the lessons. This suggests another implication that there should be a balance between 
lower-order questions and higher-order questions. This could be achieved by careful planning of 
questions with the question classification system. Teachers themselves should first be familiar 
with different levels of questions and plan questions beforehand, as it was noted that, “Teachers 
themselves must do higher-order thinking in order to pose such questions. It also takes 
knowledge of each level, identification of questions at each level, and practice, practice, and 
more practice.” (Pagliaro, 2011, p,55).  
 
Secondly, the teacher expressed her concern with asking higher-order questions in terms of 
students’ motivation level and inclusive education. When it comes to asking questions, teachers 
should take consideration of students’ cognitive level. Otherwise, it may affect students 
negatively, as the teacher said in the interview. It is important to note, however, that whilst 
adjusting the levels of questions to students’ ability, teachers should strive to escalate students’ 
thinking skills and help them become familiar with all levels of questions. In addition, inclusive 
education refers to providing learning opportunities to everyone: not only weaker learners but 
also stronger learners. Thus, through effective questioning skills, teachers should assist weaker 
students in developing their thinking skills and at the same time, challenge stronger students to 
further enhance theirs, gradually closing the gap between them. Again, balancing and sequencing 
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of levels of questions will help teachers achieve it. 
 
Lastly, the objectives of the lesson seem to have greatly influenced the number of each level of 
questions asked as the recording data indicates. It is assumed that more higher-order questions 
would have been generated if the focus of the lessons were on reading. Many studies have been 
done on the questions in reading activities but little research has been conducted in developing 
students’ higher-order thinking skills when learning other language skills such as grammar. 
Educators should devise effective questioning strategies to foster higher-order thinking skills 
when teaching and learning grammar. In order to acquire knowledge in grammar, students go 
through a set of stages such as exposure, noticing, hypothesizing, structuring and restructuring, 
until the grammar item becomes automatized (Hedge, 2000). Thus, there must be opportunities 
for utilizing higher-order questions, helping learners acquire knowledge in grammar and at the 
same time, developing their thinking skills.  
 
Contrary to the expectations, some of the findings did not match with the literatures. The 
interview with the teacher revealed that the presence of examination and curriculum as well as 
students’ English proficiency do not affect her questioning practices, which contradicted with 
findings of other studies (Gail, 1970; Gullo,1983; Diaz et al, 2013). As for the students’ language 
proficiency, in particular, it is probable that it will be a challenge when asking higher-order 
questions in many other contexts.  One way to resolve this problem is to phrase questions well in 
order for students to better comprehend questions. This is particularly crucial when asking 
spontaneous questions as they are often ill-phrased (Wilen, 1991). Furthermore, modifying 
teachers’ languages will assist students’ understanding of the questions, leading to more 
opportunities for higher-order thinking skill development.  
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CHAPTER 6. CONCLUSION 
There have been numerous studies examining the levels of questions that teachers ask, but not 
many studies have attempted to investigate it in ESL context and to discover what influence 
teachers’ questioning practices. The purpose of this case study was not to criticize the teacher’s 
questioning practices, but to obtain a better understanding of the actual use of questions with 
regard to students’ higher-order thinking development. The study has also sought to investigate 
the teacher’s beliefs towards the use of questions and higher-order thinking skill development 
and to find out potential factors that affect her questioning practices in ESL context. 
 
The findings of this study revealed that majority of the questions asked were lower-order 
questions (79%) whereas only few higher-order questions were asked (5%). The analysis of data 
suggested that the teachers’ beliefs towards the higher-order thinking development and use of 
questions did not match with her actual in-class questioning behaviors. The possible accounts for 
this could be identified from the participant’s responses from the interview as discussed earlier. 
Some of her questioning practices contradicted to the findings from the extant literatures, which 
might be due to its unique context.  
 
This case study has offered an understanding of the practices and beliefs of an in-service teacher 
towards the use of higher-order questions, and was conducted in a local primary school with its 
unique context. However, as a direct consequence of this methodology, the study encountered a 
number of limitations, which need to be considered: First, there was only one participant 
involved. It needs to be acknowledged that the findings here have limitations in representing the 
whole population of teachers in Hong Kong local primary schools. Second, the teacher is not 
from Hong Kong. This may have influenced the findings, especially regarding her beliefs 
because teachers with Chinese cultural background may think differently form her. Third, 
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despite being a local school, the school is special in the sense that the majority of the students 
were from countries in South Asia. So, students’ English proficiency is higher than their local 
counterparts, which is believed to have influenced the findings. Therefore, it is difficult to 
generalize the finding in this study to the larger context. Lastly, only three lessons were observed 
in this study. Again, it has limitations in getting the whole picture of the teacher’s questioning 
practices.  
 
Much research needs to be carried out to analyze levels of questions asked by teachers in ESL 
context as there are very few studies done in investigating questioning practices in English 
lessons, and fewer in ESL context. The future studies need to be carried out in a context where it 
can better represent the general questioning practices and beliefs of teachers in ESL lessons in 
Hong Kong. The results should be used meaningfully to improve the current questioning 
practices and beliefs of teachers and to devise ways to overcome the challenges.  
 
Teachers’ questions have great impact on students’ thinking skill development. Although lower-
order questions and higher-order questions have their own pedagogical values, it is important 
that they are asked on balance. The best way to begin the higher-order thinking movement is 
with teachers themselves. Teachers need to engage themselves in higher-order thinking first and 
become familiar with different levels of questions in order to plan and ask both lower- and 
higher-order questions. Teachers should plan questions, carefully phrase spontaneous questions 
and try to keep monitoring their practices to make improvements. 
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APPENDIX A: TRANSCRIPTON OF THE QUESTONS 
 
Lesson 1 
Date: 9th December 2015 
Duration: 80 minutes 
 
The teacher introduces the new chapter about festivals and asks questions to activate 
students’ schemata and to arouse their interest.    
 
1. How many of you enjoy festivals? (Level 1) 
2. What’s wrong with festival? (Level 3) 
3. How many of you like spending festivals? How many of you enjoy that? (Level 1) 
4. What is it that we enjoy the best about festivals? (Level 3) 
5.  What is it that you enjoy the best about this? (Level 3) 
6. Obviously you love shopping, don’t you? (Others) 
7. That’s the best part, isn’t it? (Others) 
8. How do they gather, on the bus or on the tram? (Level 1)  
9. The fun part of it? What’s the fun part of it? (Level 3) 
10. Oh, so do you play that all year around? (Others) 
11. No, prove your point, Kira! What’s fun? (Level 3) 
12. So is that what you mean? (Others) 
13. Anything else that anybody enjoys about festivals? (Level 3) 
14. Aaron, what do you enjoy? (Level 3) 
15. Anybody else?  Enjoys anything about festivals? (Level 3) 
16. Now, tell me what you don’t like about festivals. (Level 3) 
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17. What do they end up doing there? (Level 2) 
18. Oh, someone might get hurt while having fun? (Others) 
19. What kind of fun you might be having that you end up kicking and punching people? 
(Others) 
20. Somebody might just get swept away by water … you play in the sea? During 
Christmas, you go to sea and you know you play with water? Is that what you do? 
(Others) 
21. Charlotte, you got anything to add? (Others) 
22. Do you like them or hate them? (Level 1) 
23. Angie, what’s good or bad about festivals? (Level 3) 
24. Ryan, what’s good about festivals other than candies? (Level 3) 
25. Anything else? Is that all? Anything else that you don’t like about festivals, Vienna? 
(Level 3) 
26. You just receive presents every time and that’s so annoying, is it? (Others) 
27. Now, which festival is next one? (Level 1) 
28. Anything else that you do not like about festivals? (Level 3) 
29. Why would they ask you to put on makeup? (Level 2) 
30. I thought girls like putting on makeups, no? (Others) 
31. Jenny, what about you? Does your mum ask you to put on makeup in the morning? No? 
Does she ask you to comb your hair nicely, yea? Put them all …(inaudible) like Alison  
does? (Others) 
32. What kinds of festivals are you aware of around the world? (Level 1) 
33. Anything that you might celebrate in your own country that I might not be aware of?   
          (Level 1) 
34. Boxing day! What happens around Boxing Day? (Level 1) 
35. What do you … there’s a tsunami at Boxing Day? What do you mean? (Others) 
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36. When do we celebrate Boxing Day? (Level 1) 
37. What’s so special about Boxing Day? Do you know? (Level 1) 
38. Where do you celebrate Boxing Day? (Level 1)  
39. Any other festivals that you might know? Any other days? (Level 1) 
40. Where do you celebrate Eid predominantly?  (Level 1) 
41. No, I am asking where do people celebrate Eid. In the US? (Level 1) 
42. Saudi Arabia as well? (Level 1) 
43. So they kill the animal and give it to neighbors. And is that how to celebrate it?      
         (Level 1) 
44. Is that what happens? (Others) 
45. What else is part of Eid? What else do you do? What else do you do? (Level 2) 
46. And other festivals that you might be aware of? Why don’t you did not tell me there are  
two Eids in a year, not just one. Who can tell me that? (Level 2) 
47. Yea, one is the one where you actually butcher animals and the other one you do not 
           butcher animals, in fact, you celebrate it with some sweets that you pass around, don’t   
           you? And you go to Muslim, don’t you? (Others) 
48. Is that all? No one gives money? (Level 1) 
49. All right, anybody else that you can think of? (What kinds of festivals are you aware of  
around the world?) (Level 1) 
50. Which festival? (Others) 
51. Where do they celebrate that? (Level 1) 
52. Spain, all right! What do they do? (Level 2) 
53. They cook tomatoes, and make you  … (inaudible)? (Level 1) 
54. What is that festival known in Spain? Tomatina! (Level 1) 
55. So what do they do with tomatoes? (Level 2) 
56. They fight with tomatoes! David would love that, wouldn’t he? (Others) 
!! 32!
57. You cannot go because you are allergic to tomatoes, right? (Others) 
58. Any other festival that you are aware of? (Level 1) 
59. So what do you do during Thanks giving days? Do you know? (Level 2) 
60. Who celebrates Valentine’s Day? Mothers and babies? Cows? Daddies? Daddies and 
his friends? No. Who celebrates Valentine’s Day?  Angie and Vien? Who celebrates? 
Common tell me, Angie. (Level 1) 
61. Cows together celebrate it? Who celebrates it? (Level 1) 
62. It’s a day of love. Am I right saying that? Day of love? (Others) 
63. Any other festival that you might be aware of? (Level 1) 
64. Oh, Dewali, where do we celebrate that? Where do we celebrate that? Oh my god, 
where do we celebrate Dewali, In England? (Level 1) 
65. What do we do on Dewali? (Level 2) 
66. There are so many New Years right? Do they have different New Year in the 
Philippines? (Level 1) 
67. Independence day. Is that your new year? Yes? No? (Level 1) 
68. What’s the big festival that people celebrate in Philippines? (Level 1) 
69. Anything else that you celebrate in the Philippines? (Level 1) 
70. Anything else? (Level 1) 
71. Katie, any festivals that people celebrate in England? (Level 1) 
72. Any other festival that anybody wants to discuss? Angie. (Level 1) 
 
The teacher plays the video and asks students questions after watching it.  
 
73. Tell me something which is common amongst all the festivals that you saw in the 
video. There is something common. (Level 3) 
!! 33!
74. Chinese New Year is common amongst all the countries? Tell me something that is 
common that you saw with all the festivals that you saw. (Level 3) 
75. Anything else? Anything else just by looking at the video that you picked up that was 
common amongst each and every festival. (Level 3) 
76. Go on! That’s a fantastic point! What is it? (Level 2) 
77. Colors? Yea? Did you see any festival being celebrated with white color, any festival 
being celebrated with just black color? (Level 1) 
78. What was the predominant theme of every festival? It was a…. (Students: colors) 
colorful festival wasn’t it? (Level 1) 
79. Do people associate colors with happiness? Do they? (Level 1) 
80. What do they associate white and black with? (Level 2) 
81. Which is considered as one of the most auspicious colors around? (Level 1) 
82.  Tell me something else .... which might be a part of festival which is a happy festival. 
(Level 2) 
83. Do you celebrate any festival in darkness? (Level 1) 
84. What else would you see in a festival? (Level 2) 
85. New clothes! So, people don’t wear old clothes during festivals, do they? They want to 
dress up well, don’t they? (Others) 
86. People like to decorate things, right? (Others) 
87. Just to look pretty, right? (Others) 
88. What else? Specifically to do with jewelry festivals anything that comes to your mind. 
No? No? (Level 2) 
89. What about spending time with people around? Do we celebrate festivals alone or 
together? (Level 1) 
90. Alone? Why? You like to celebrate festivals alone, all by yourself? (Level 2) 
91. Anything else that you do over festivals? Anything else? (Level 1) 
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92. Do we go to work in the morning during festivals? (Level 1)  
93. No, the idea of happiness is actually sitting at home with your family, eating good food, 
having good colors around the selves … you think they all actually lead to happiness? 
(Level 1) 
94. Forget about the festival, but do you think they lead to happiness around you? Yea? 
(Level 1) 
95. Getting together with people, eating good food, getting dressed up, decorating around 
the selves, having beautiful colors around the selves, do you think all that adds to a 
happiness? You think it does? How many of you agree and how many of you disagree. 
(Level 1) 
 
Students open textbooks and talk about the text type and its content briefly before reading. 
 
96. Tell me what’s different about a poem, that you don’t see in a notice, like you don’t see 
in an article. What’s so special about poem? (Level 2) 
97. Megan, what’s so specific about poems? (Level 2) 
98. Are verses longer verses? shorter verses? (Level 1) 
99. Do they have sentence structures in them? No. Okay.  (Level 1) 
100. Anything else that is peculiar about the text type which is poem. Anything else that 
you can think of? (Level 2) 
101. Anything else that you find specific? (Level 2) 
102. You got diversity, haven’t you? (Others) 
103. Anything else which you can think of, about the poem? (Level 2) 
104. Do you know what festivals they are about? (Level 1)  
105. What do people do at these festivals?  (Level 1) 
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Students read aloud the textbook reading passage. 
 
106. What festivals are they talking about? (Level 1) 
107. What does “Kung hei fat choi” mean? What does that mean? (Level 1) 
108. You all study Chinese, don’t you? (Others) 
109. What does “Kung hei fat choi” mean? Good luck? (Level 1) 
110. Anybody Chinese around here? (Others) 
111. Tara, what does “Kung hei fat choi” mean? (Level 1) 
112. What does it mean? (Level 1) 
113. Tara, what does that mean? (Level 1) 
114. Kelly, that’s what it means, she says. It means get a lot of money. What about love? 
(Level 1) 
115. What happens during Chinese New Year? (Level 2) 
116. And you have spent 9 years in Hong Kong celebrating Chinese New Year, haven’t you? 
(Others) 
117. Yes Charlotte, what happens? (Level 2) 
118. Where is that flower market in Hong Kong Island? (Level 1) 
119. How many have been to that flower market? (Level 1) 
120. Yes, what else do you do around Chinese New Year? (Level 1) 
121. What are they called? Mandarins? Mandarins or tangerines? (Level 1) 
122. The tiny ones or huge ones? (Level 1) 
123. What are the huge ones that they put out when they worship? (Level 1) 
124. They put out some yellow big fruits. Is that a grapefruit or what? (Level 1) 
125. Do they eat that fruit later? (Level 1) 
126. So they never eat that fruit. Do you know what they are called? (Level 1) 
127. You tried having it? (Others) 
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128. Am I asking you to talk to talking within yourselves, am I? (Others) 
129. We eat rice cake. Do you? (Others) 
130. Anything else that you can think of, that we do? (Level 2) 
131. Yes Tara, what do we do? (Level 2) 
132. Oh we give red packets. I mean what do we put in red packets? (Level 1) 
133. Anything that you end up doing? Tara, I thought you are from Hong Kong. Tell me 
what you do! (Level 2) 
134. You give red packets? (Level 1) 
135. Oh your relatives give you red packets. What do they put in them? Some snakes?  
(Level 1) 
136. What else? (Level 2) 
137. You eat.. what do you eat? (Level 2) 
138. What else? Anything specific that you eat during that day? (Level 1) 
139. What do they do with the other one? Sara, their nose? What do they do Sara? Give 
one to you? No they don’t. (Level 1) 
140. Do you care about that one chopstick, no right? (Others) 
141. So the word is… (Answer: Children) (Level 1) 
 
Students read aloud the textbook reading passage. 
 
142. Did you do your homework? He did? He did correcting. He did his homework today. 
Was that a question? (Level 1) 
143. “Truth or dare” is it a question? “Trick or treat” is ... what is it? Sentence or question? 
(Level 1) 
144.  Right, so, what festival are they talking about? (Level 1) 
145. Where do you celebrate that? (Level 1) 
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146. Can I have a sentence, please? (Others) 
147. Tell me what do we do during Halloween. What do we do? Jessie, what do we do? 
(Level 2) 
148. We dress up… (inaudible)?? (Others) 
149. I am minecraft or I dress up like minecraft? (Others) 
150. Have you heard people say that? (Others) 
151. What did you dress up like, Jessie? No last year. (Others) 
152. Anything else that people end up doing? They end up scaring people right? (Level 2) 
153. What do they usually want? (Level 1) 
154. What else do they do? (Level 2) 
 
Students read aloud the textbook reading passage. 
 
155. What is it talking about? (Level 1) 
156. Any other question, Mark? (Others) 
157. What do people do around Thai New Year? (Level 2) 
158. Why would they take live fish and take it to sea? (Level 3) 
159. You are? (Others) 
160. Kelly, what do you end up doing during Thai New Year please? (Level 2) 
161. So we just eat Phat Thai and Tom Yum? No Yes? (Others) 
162. How many of you have had Tom Yum? How many of you like Tom Yum? (Others) 
163. How many of you like Phat Thai? David, what food do you eat? McDonalds’? Pizza 
hut? No? (Others) 
 
The teacher asks questions from the textbook 
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164. In Hong Kong, Children’s day is celebrated on… (Level 1) 
165. No, you would remember it, Michelle, wouldn’t you? (Others) 
166. Anybody got any wrong? Oh, nobody got any wrong? Check your partners’ please? 
(Others) 
167. Which paragraphs rhyme? (Level 2) 
168. Who’s gonna answer P1 question? Andrea, you haven’t said anything so far. Two 
rhyming words please. (Level 2) 
169. What’s the other set? (Level 2) 
170. What about bought and short? (Level 2) 
171. Which of the following is not about Children’s day in Japan? (Level 1) 
172. Anybody who got that wrong? (Others) 
173. What does “night is drawing near” mean? (Level 2) 
 
Lesson 2 
Date: 10th December 2015 
Duration: 40 minutes 
 
The teacher shows pictures on the screen and asks students what is happening in the 
picture and the students give responses using present continuous tense.  
 
1. What are the children doing? (Level 1) 
2.  Why do they decorate with red paper, not blue, yellow, green, purple? (Level 2) 
3. Anything else? Anything else? (Level 2) 
4. What do Chinese to do with red color? (Level 2) 
5. Anything else? (Level 2) 
6. What do you think they are doing? (Level 1) 
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7. Ok.. next one, what’s that? (What are they doing?) (Level 1) 
8. What are turnips? (Level 1) 
9. Not a kind of meat? No? What tells you that it’s vegetable and it’s not meat? (Level 2)  
10. Where does the turnip grow? Like mommies, babies, umm, like does it grow like a baby 
in mommy’s tummy? Where does the turnip grow, Tara? (Level 1) 
11. What’s that? (Level 1) 
12. What’s that? (Level 1) 
13. What’s that? (Level 1) 
14. Why do they sweep the grave? (A student raises a question and T asks the same 
question back to the whole class) (Level 3) 
15. What’s that? (Level 1) 
16. Why would you give dead animals to dead relatives? Alison, find it out. Why do we 
give dead animals to dead relatives? (Level 3) 
17. What’s that? (Level 1) 
18. What’s that? (Level 1) 
19. Why do they eat star fruit, buy star fruit, why do they buy star fruit, why do they buy 
star fruit? It’s sour. Why do they buy it? (Level 3) 
20. What’s that? (Level 1) 
 
T gives a sentence in active voice and students change it into a passive voice.  
 
21. Does anybody remember what passive voice meant? (Level 1) 
22. Does anybody remember what passive voice meant? (Level 1) 
23. Another sentence, I loved Mike. Give me the sentence. Mike, give me the sentence in 
another way. (Level 1) 
24. Chloe loves football. (Level 1) 
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25. Tyra has come from … (Level 1) 
26. … (continued) where have you come from Tyra? (Others) 
27. We played chess. (Level 1) 
28. Kelly is wearing a red jumper today. (Level 1) 
29. Who’s important here, red jumper or Kelly? (Level 2) 
30. Right, but if I say red jumper is worn by Kelly, who’s more important? (Level 2) 
31. People perform lion dance at Chinese New Year. Change that sentence into passive 
voice please, Renee. (Level 1) 
32. Now you tell me … how do I say that in the passive voice? I clean the house. I cleaning 
the house? I cleaned the house. How does it become passive? (Level 1) 
33. The house was cleaned by me. What’s the form then? (Level 1) 
34. Decorate. I decorated Cara’s house. (Level 1) 
35. Jenny has a flowery shirt on display today. (Level 1) 
36. Give me the passive sentence. Alice performed a song yesterday. (Level 1) 
37. So, what’s the ... (form)? (Level 1) 
38. I place my trust in Andrew. (Level 1) 
39. By Andrew? (Are you sure about that answer?) (Level 1) 
40. Lilly plays my games on Leah. (Level 1) 
41. You should tie your shoelaces. (Level 1) 
42. I will visit Noah’s house to complain about his attitudes. (Level 1) 
43. Alice watched a movie yesterday. (Level 1) 
44. I eat my food every day. Passive voice? (Level 1) 
45. Has been eat? (Are you sure about that answer?) (Level 1) 
46. Has been ate? (Are you sure about that answer?) (Level 1) 
47. Give? (What is the past participle form of ‘give’?) (Level 1) 
48. Light. Light or lit? (Level 1) 
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49. We light the candles, the candles … (Level 1) 
50. We cannot say “maken”, can you? (Level 1) 
51. Sell  (What is the past participle form of ‘sell’?) (Level 1) 
52. Sweep (What is the past participle form of ‘sweep’?) (Level 1) 
53. Take (What is the past participle form of ‘take’?) (Level 1) 
54. Throw (What is the past participle form of ‘throw’?) (Level 1) 
55. Tira will throw a pebble. (Ss change it to the passive voice)(Level 1) 
56. Wear (What is the past participle form of ‘wear’?) (Level 1) 
57. All right, change …(inaudible) into passive voice. Go on. (Level 1) 
58. Whose partner did not give you the right answer? Anybody’s partner gave you a 
different answer? (Others) 
59. People give red packets to children at Chinese New Year.  (Level 1) 
60. People eat moon cakes on Mid-autumn festival. (Level 1) 
61. People buy tulip flowers at Chinese New Year. (Level 1) 
62. People watch dragon boat races at Dragon Boat Festivals. (Level 1) 
63. (T shows the sentence on the screen) (Level 1) 
64. When is it being given, on my wedding, on your birthday? When is it being given? On 
your birthday? (Level 1) 
 
The homework was writing about a festival of their choice. The teacher is asking questions 
about festivals that they have read and written.  
 
65. Did anybody find out like any creepy festival? (Level 1) 
66. Tell us about it. (Level 2) 
67. Anybody found out something else? Ryan, what was the festival? (Level 1) 
68. Oh! Mud festival. What do they do? (Level 2) 
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69. What else do they do? (Level 2) 
70. Renee, what did you find out? (Level 2) 
71. What happens? (Level 2) 
72. Tell us! What happens? (Level 2) 
73. So, what happens? So … bulls just run around? And.. so.. you just let them loose and 
then what. what’s .. what people run? In front of them? (Others) 
74. Anybody wants to do that ever? (Others) 
75. That sounds fun, isn’t it? (Others) 
76. Anything else? Sally, what was the festival? (Level 1) 
77. What was the festival? (Others) 
78. What do people do and where do they do it? (Level 2) 
79. What do they do? (Level 1) 
80. They drink beer. All day? Like at one single place they sit down and keep drinking beer? 
Yea? (Level 1) 
81. Anything else that …(inaudible) about? (Level 1) 
82. What …(inaudible) that you saw yesterday, is that you are talking about? (Others) 
83. Factors or facts? (Level 1)  
84. Go on. Tell me the facts. (Level 2) 
85. “begans” on Friday? (Others) 
86. All right, anything else? (Level 1) 
87. Anything else? Alex, what is the festival that you found out about? (Level 2) 
88. Tomatina, all right. So what happens? (Level 2) 
89. Tell me something interesting about it. (Level 1) 
90. Anything else that.. Yes Carly what did you find out about? (Level 2) 
91. Where does… (inaudible)? (Level 1) 
92. What happens? (Level 2) 
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93. Alice what did you find out about? (Level 1) 
94. Colin what did you find out about? Colin, what did you find out about? (Level 1) 
95. Ice and snow festival. What do they do? (Level 2) 
96. Tara, what did you find out about?  (Level 1) 
97. What did you find out about? (Level 1) 
98. What do they do there? (Level 2) 
99. Melanie, what did you find out about? (Level 1) 
100. Where do they celebrate that day? Do they celebrate or do they actually moan that day? 
(Level 1) 
101. Where do they celebrate that Melanie? (Level 1) 
 
Lesson 3 
Date: 11th December 2015 
Duration: 40 minutes 
 
In the previous lesson, some students did not have a chance to talk about the festival that 
they did a research on, for their writing homework. The teacher asks them some questions 
about what they have found out about the festival.  
 
1. All right, Jason, tell me your festival please. (Level 1) 
2.  What do they do? Tell us that. (Level 2) 
3. They see a wooden man burning and how long does it last? (Level 1) 
4. So they do it for a week! Anything else interesting about it? (Level 1) 
5. Vivian, festival please. (Level 1) 
6. What happens (at DongJi Festival)? (Level 2) 
7. Tonic food. What is tonic food? (Level 1) 
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8. Festival? (Level 1) 
9. Uh-huh, what do they do? (Level 2) 
10. All right, so they put on the Thai… umm... lanterns to make sure that people know that 
the town is safe. Is it auspicious thing that they do? (Level 1) 
11. Yes, Sara, what’s the festival? (Level 1) 
12. Where? (Level 1) 
13. People dress like monkeys … right? Why? (Level 2) 
14. Wow and who is that? Tell me. (Level 1) 
15. Tina, what’s the festival? (Level 1) 
16. What do people do on Dewali? (Level 2) 
17. Yes! (What’s the festival?) (Level 1) 
18. What’s so special about Venice? What’s so special about Venice? (Level 2) 
19. What’s so special about Venice? (Level 2) 
20. Is that a city like Hong Kong? City like London? City like Bangkok? No.  
What is specifically special about Venice? Do you know Mark? (Level 2) 
21. Anything else that … (inaudible) about Venice? (Level 2) 
22. Have you ever seen photos of Venice? (Students respond) Who has? (Others) 
23. What is so special about Venice? (Level 2) 
24. They tried to make artificial Venice in Macau as well. What’s so special about Venice? 
Yes? (Level 2) 
25. It’s a Roman place. Okay, what else? (Level 2) 
26. Okay. What festival are you talking about? (Level 1) 
27. What do they do? (Level 1) 
28. What do they do then? (Level 1) 
29. Yes! (What’s your festival?) (Level 1) 
30. Tell us something that we don’t know. (Level 1) 
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31. Yes! (What’s your festival?) (Level 1) 
32. Where do we celebrate that? Where? (Level 1) 
33. Anything else interesting about that festival? (Level 1) 
34. Okay. Anything else you want to add to that? (Level 1) 
35. The festival’s name is? (Level 1) 
36. Yes! (What’s ur festival?) (Level 1) 
37. Tell us something interesting now. (Level 1) 
 
The teacher shows the list of sentences in active voice on the screen and asks students to 
change the sentences into passive voice on the spot.  
 
38. Jason, what’s the sentence (in passive voice)? (Level 1) 
39. Yes, Charley. (How can you change the sentence in passive voice?) (Level 1) 
40. All right! Riddles are tied to lanterns… when?  (Level 1) 
41. What about the third one?  (Level 1) 
42. Yes, Bill? (How can you change the sentence in passive voice?) (Level 1) 
43. Yes, Michael. (Level 1) 
44. Read? (Level 1) 
45. Alice. (How can you change the sentence in passive voice?) (Level 1) 
46. Six. Renee. (How can you change the sentence in passive voice?) (Level 1) 
47. Number seven, Ben. (How can you change the sentence in passive voice?) (Level 1) 
48. Yes, Kira. (How can you change the sentence in passive voice?)  (Level 1) 
49. Number nine, Alex. (How can you change the sentence in passive voice?) (Level 1) 
50. Number ten. (How can you change the sentence in passive voice?) (Level 1) 
51. Yes, Sara. (How can you change the sentence in passive voice?) (Level 1) 
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52. Harry ate six shrimps at dinner. Go on! Answer! Harry ate six shrimps at dinner. (How 
can you change the sentence in passive voice?) (Level 1) 
53. Next one. Beautiful giraffes roam around Savanna. (Level 1) 
54. Sue changed the flat tire. (Level 1) 
55. We are going to watch a movie tonight. (Level 1) 
56. When? (Level 1) 
57. I ran the obstacle course in record time. Yes, Kira? (Level 1) 
58. By us? (Level 1) 
59. Next one. The crue paid the entire stretch of highway. (Level 1) 
60. Mum red a novel in one day.  (Level 1) 
61. The critique wrote a skeptic review. (Level 1) 
62. So, what would be the tense? Alice, what would be the word? (Level 1) 
63. Written. The skeptic review was written by whom? By Aaron? No. By whom? (Level 1) 
64. I will clean the house every Saturday. (Level 1) 
65. The staff is required to watch a safety video every year. (Level 1) 
66. You understand the difference? (Others) 
67. Do you understand the difference? (Others) 
68. Everybody gets that now? You sure? (Others) 
69. Give me the passive tense of the sentence… She needs to fax the application for the new 
job tomorrow. She needs to fax the application for the new job tomorrow.  Give me the 
passive voice. She needs to fax .. yes.  (Level 1) 
70. Get it? (Others) 
71. Tom painted the entire house. Michael. (Level 1) 
72. The teacher always answers the students’ questions. Anybody who has answer to that 
one. Ron, try that one. (Level 1) 
73. Were? (Level 1) 
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74. Was? (Level 1) 
75. Always answers? Answers is always answers? (Level 1) 
76. The choir really enjoys the pieces. (Level 1) 
77. Who taught you to ski? (Level 1) 
78.  Do you remember that word, whom? (Level 1) 
79. The fire destroyed the whole suburb. (Level 1) 
80. The kings are signing the treaty. (Level 1) 
81. They are signing, right? (Others) 
82. I am eating my food. What’s the passive voice? The food is... (Level 1) 
83. I am observing you. Gina. Tell me. Passive voice. (Level 1) 
84. I am watching a movie. Yes, Sara. (Level 1) 
85. I’m still watching it at the moment, right? (Others) 
86. Vian, He is writing a novel. (Level 1) 
87. Meggie, give me the answer. Vian is writing a novel. (Level 1) 
88. Tira is playing with her nails. (Level 1) 
89. Tom, I’m playing basketball. (Level 1) 
90. Dan, you are the one who plays it right? (Others) 
91. Dan is playing football. (Level 1) 
92.  Dan is loving his fan …. Renee is loving his fan. (Level 1) 
93.  I will play the game. The game…  (Level 1) 
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APPENDIX B: LEVELS OF QUESTIONS ASKED IN EACH LESSON 
Table 2: Levels of questions asked by the participant in Lesson 1  
Levels of questions 
Total number of  
Questions Asked 
Percentage of 
Total Questions (%) 
Lower-order Questions  113 65 
      Level 1 – Low Order Convergent 78 45 
      Level 2 – High Order Convergent 35 20 
Higher-order Questions 17 10 
      Level 3 – Low Order Divergent 17 10 
      Level 4 – High Order Divergent 0 0 
Others  43 25 
Total:  173 100.00 
 
Table 3: Levels of questions asked by the participant in Lesson 2  
Levels of questions 
Total number of  
Questions Asked 
Percentage of 
Total Questions (%) 
Lower-order Questions  90 89 
      Level 1 – Low Order Convergent 69 68 
      Level 2 – High Order Convergent 21 21 
Higher-order Questions 3 3 
      Level 3 – Low Order Divergent 3 3 
      Level 4 – High Order Divergent 0 0 
Others  8 8 
Total:  101 100.00 
 
Table 4: Levels of questions asked by the participant in Lesson 3 
Levels of questions 
Total number of  
Questions Asked 
Percentage of 
Total Questions (%) 
Lower-order Questions  85 91 
      Level 1 – Low Order Convergent 73 78 
      Level 2 – High Order Convergent 12 13 
Higher-order Questions 0 0 
      Level 3 – Low Order Divergent 0 0 
      Level 4 – High Order Divergent 0 0 
Others  8 9 
Total:  93 100.00 
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APPENDIX C: ORIGINAL INTERVIEW QUESTIONS 
1. Do you plan questions before the lessons? Do you ask spontaneous questions?  
2. What are the most important purposes of asking questions in your English lessons?  
3. How effective do you think is questioning in developing students’ higher-order thinking 
skills?  
4. How important is developing students' higher-order thinking skills? 
5. When you were a student, were you encouraged to think critically? If yes, can you tell me 
how you were encouraged to do it?  
6. When you ask higher-order questions, do you think students give you higher-level 
answers? Why / why not? 
7. Do you think students’ language proficiency will affect teachers’ decisions on the types 
of questions to ask?  
8. One study hypothesized that the curriculum materials available to teachers determine the 
types of questions asked. Do you agree with the hypothesis? 
9. Gail (1970) made a hypothesis that higher-order questions are more generated when 
teachers employ primary sources than secondary sources. Do you agree with his 
hypothesis?  
10. What are the challenges in asking higher-order questions in English lessons, compared to 
General Study lessons?  
11. Does the presence of examinations affect your questioning practices? For example, do 
you train students to become familiar with certain types of questions in the lessons? 
12. Have you attended any workshop or received training regarding questioning strategies in 
lessons?  
13. Can you tell me briefly what it was about? To what extent was it useful? Did you 
implement it in your teaching? Did you face any difficulties? 
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APPENDIX D: TRANSCRIPTION OF THE INTERVIEW 
*D: DaEn   / A: Agnes 
D: Do you plan questions before the lessons? Do you ask spontaneous questions?  
A: Yes, umm… I don’t write all of them, but some of them, I have a vague idea of to what 
questions to ask. At the same time, it depends on how the class flow goes. If they’re getting 
it all, they will be challenged with more questions. If they are not understanding, then I 
can’t really go with my lesson. It depends on the class flow.  
D: Oh I see. Depending on students umm... the flow of the lesson… you…   
A: Yes because… I will elaborate later. Yes, I do sometimes have all the questions ready, but 
not necessarily get back and ask those questions.  
D: What are the most important purposes of asking questions in your English lessons? 
A: Well, the important purposes, A) to judge how much that they can understand B) can they 
articulate their thoughts in the way we are expecting them to C) to see how far beyond 
can they go with that concept D) can they apply that. So, all these aspects would be the 
purposes of actually inquiring what they are knowing and also, last but not the least, to 
give them an opportunity to talk rather than the teacher talking. So giving them an 
opportunity to repeat what has been taught is again you know I think is a trivial way, but 
it is an important way to get students to repeat what you are saying.  
D: How effective do you think is questioning in developing students’ higher order 
thinking skills? 
A: I think it’s quite important because, until they get those sort of questions being asked, 
umm… they wouldn’t think them on their own… (inaudible) the tasks are really, you 
know, difficult for them to question and to find things around. I think it’s important for 
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them to be able to think on the spot where they are learning and… because it coincides 
with the time of learning, it is very important to get that going, while you are in the lesson.  
D: How important is developing students' higher-order thinking skills? 
A: Very important, I think. Yup. Especially, if they can do it, they must to be given with an 
opportunity to be able to do it.  
D: When you were a student, were you encouraged to think critically by your teachers? 
A: Yes, we were. We were given chances to have a debate in the class, which I specifically 
remember may distinct of various ways we could prove ourselves right. It was very good 
because at that moment, students wanted to disprove other students rather than proving 
themselves right. So, we were debating … also, with extempore speech, you know, giving 
them topics of, she used to give us topic on the spot and give us a minute to talk about it. 
So, then, you just have to think of various things, and then the thinking of descriptive 
sentences, and the thinking of what they have learned with the prior knowledge… that all 
come into play in that one minute of a child’s speech.  
D: Do you think the teacher asked the questions to help you to think more critically? 
A: I think umm... if it is not interference one, because the extempore is, you know, child does 
it on their own. But for debate, the teacher would then, you know, help us with her 
suggestive answers and questions and, you know, triggering that thought process, you 
know, if we can’t get through something. Yes. 
D: Now I am going to ask you about some difficulties you may face when umm.. you are 
implementing questioning strategies in your English lessons. So firstly, about 
students’ ability, when you ask higher-order questions, do you think students give 
you higher-level answers?  
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A: Well, depending on their understanding of that concept. If the concept sits very valid in 
their ... in their minds, they will. If it doesn’t, well then you know that you need to put a 
foot backward, and think that you know they actually get it for me to be able to ask them 
sort of questions. So, sometimes those could be just open-ended questions where you don’t 
really have to judge as to what students are saying, because you can’t evaluate… you 
know. What they say at all time, sometimes it’s just a mere imagination and creativity, 
which can not be challenged by questions, according to me. 
D: What do you think about students’ umm ... proficiency level? Do you think it affects 
your decision on which kinds of questions you will ask?  
A: Well, it’s like, you know, you give them that question and see how they react. Now you 
can’t keep giving them difficult questions, which I think sometimes affects negatively if 
they don’t know all the answers. So, give them a few higher-order thinking questions, they 
get it, it boosts them and it’s... it’s... it’s... it’s responsibility of the teacher to make them 
feel that this were difficult questions that only they could answer. So, if they’ve got that 
reward process of being able to answer difficult questions and the teacher challenges them, 
and they feel that it’s a challenge, they try harder to do it. But you can’t keep challenging 
them while you do realize that they are not getting it. Then, you need to, you know, put 
you benchmark slightly lower, depending on the ability of kids.   
D: So you are saying that it’s important to ask .. umm.. both lower order.. lower.. order 
questions and higher order questions 
A: Yes, because of the fact that the classroom is a mixed classroom where you can’t leave out 
kids with less ability... you know... aside and just keep asking. You’ve got to balance it, 
with every child feeling that they are learning. You know that’s a very important concept 
in a child’s mind where they need to know that even though I was just getting 60 percent 
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but I have still learned something that’s gonna get me to 70. I think you’ve got to progress 
your question in a way that everybody feels inclusive in the class.  
D: Now we are talking about cognitive level of students. Then what about umm … 
students’ language proficiency because it’s in an ESL class, although here, students 
level is quite high. Do you think in other schools … in general … like in general 
situations … do you think their English proficiency will affect the understanding of 
the questions? 
A: Yes it definitely will, I think we can ask them high ability questions here because they 
understand it. You know, the comprehension skills are lot better and the language is 
diverse and it’s… it’s (inaudable) in terms of the fact that we do end up using English as a 
medium of instruction and medium of communication with each other. So it helps a lot. 
But if you go to Chinese school where kids struggle, it’s gonna be a challenge to ask them 
high order thinking questions. 
D: For the materials, one study hypothesized that the curriculum materials available to 
teachers determine the types of questions asked. Do you agree with the hypothesis? 
A: No, I don’t. I think the curriculum materials are just a guide. They are not book guideline. 
You know, they can’t restrict a teacher from the way what the teacher would personally 
want to do with the kids. Because the book is written for masses, and teachers know that 
their kids are not masses. You know, every class is different class with different abilities, 
with different scope for children, you know, to explore. So I wouldn’t necessarily be ... you 
know… be sidelined by just the book questions. I mean I usually don’t take into 
consideration what book is asking and most of the times we are doing things which are not 
in book. Because for my kids, especially for my b6 class that you observed, book is way 
too simple I think. They get bored. So I cannot… I cannot do what the book says all the 
time.  
!! 54!
D: Gail (1970) made a hypothesis that higher-order questions are more generated when 
teachers employ primary sources than secondary sources. Do you agree with this 
hypothesis?  
A: I think when the questions are being given to teachers, umm … they are not being used 
correctly. Because if you feed something on the plate, I did not have a chance to make it. 
You know and if I do not have a chance to make it, it’s not best suited to my needs. You 
know, if I make my own question, if I make my own meal, I know what I want, as for my 
taste. Similarly goes with the classroom. When I know what my kids know and what they 
can do, I apply the questions accordingly, and then book doesn’t dictate what my kids 
should know and what my kids shouldn’t know. You know then you can’t stretch them, 
which is what high order questions do. 
D: And for the subject, I know you are teaching both English and General Studies. So, 
what are the challenges that you face in asking higher-order questions in English 
lessons, compared to that umm.. that in umm.. General Study lessons? 
A: I think there are not big challenges as far as we widen their horizon of learning. So, if we 
are teaching English, there are various ways in which you can challenge them by taking 
them to step further than what they should be knowing. And for me, that works as a high 
order thinking questions if they do something well beyond their age level or well beyond 
their curriculum level. If you stretch them up in the direction, you know, not umm… not 
horizontally, but vertically take them up, it helps them think better, it gives them 
opportunities to give those answers. For general studies, I think umm… that is well 
connected more on horizontal level where they end up connecting one thing to the other. 
You can’t take a step further until they are aware of step further, but for English you can. 
So I think, the difference would be you know in English you can scaffold. In general 
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studies, it is difficult to scaffold in one lesson. You’ve got to spread out, and do it 
horizontally rather than vertically. 
D: I want to ask you another question on … in English, sometime you teach reading 
sometime you teach grammar, do you find any differences in types of questions you 
would ask? 
A: Yes, they are all different. I think, depending on the reading, the questions would be based 
on inferencing, on synthesizing, on comprehending, on summarizing, which are not the 
same for grammar. For grammar, it’s more about twisting and turning the questions to 
make sure that they are able to apply what they have learned. That is not the case for 
reading. So for… even for listening, it’s different. For writing it’s different. So, questions 
changes depending on what they are trying to learn.  
D: Does the presence of examinations affect your questioning practices? For example, do 
you train students to become familiar with certain types of questions in the lessons?  
A: Not predominantly. I wouldn’t say that my questions are dictated by what’s there in TSA 
because, umm… personally, I don’t agree with everything TSA does. I mean, part of it, I 
am happy with it, but I have issues with it. I don’t let my questions be more or so dictated 
by TSA. No. No. 
D: Have you attended any workshop or received training regarding questioning 
strategies in lessons?  
A: Yes, I do go for some of the workshops and one of them was specifically about the kind of 
questions being asked. And umm… like for specially for readings, when the kind of 
questions you are asking handed a workshop regarding that, and asked them closed 
questions really don’t get us anywhere, ask them spot where it is in the story doesn’t truly 
get anywhere, so that’s not helping them with their comprehension, that’s not helping them 
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with articulation. So asking them open-ended question and inferencing question and trying 
to synthesize or getting them to summarize and umm… it’s what... you know… I look for 
when I’m doing reading.  Also, to put themselves in different situation but the scenario 
being the same, then you are trying to get that creativity out of them where they use 
vocabulary, but at the same, use their own ideas to express that. But, yea, I have… 
attended. 
D: So have you tried to implement it? 
A: All the time.  
D: Did you face any difficulties when you try to implement? 
A: No, it was easy.  
D: Do you think it’s useful for students? 
A: It is quite useful. I think because the more challenge student the better they do it. You 
know, I think there is a general perception in Hong Kong where it’s being perceived that 
student aren’t intelligent, it’s teachers who have the virtue of having all the knowledge in 
the world and students are like unaware… you know…we almost think that they are 
oblivious to the learning that goes on but unfortunately that’s a wrong… you know… 
feeling that they have. I think students can be a lot more… cleverer than what they are 
being allowed to. You know, you can’t restrict child and let them bloom. So, you’ve got to 
give them space to be able to bloom, you’ve got to give them enough nourishment and 
water for them to be able to blossom the way they could. But I think it’s quite suppressive 
culture in Hong Kong where they are told this is wrong, this is right, this is what you do, 
and this is what you not do. They’ve got to be given the knowledge and let them … they 
should be allowed to use the language in the way they like. We restrict their use in the 
classroom activities, we restrict the use when we want them to say what we want as an 
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answer. It’s… it’s very less appreciation for what they think in their own mindset and it’s 
important to build up with their knowledge rather than completely discarding what they 
know what they have to say and then feeding them with something new that we think is 
right. You know… teachers here have… I… I don’t know... but they feel threatened with 
kids being smarter. Because for them, that’s a challenge, you know, how can a child be 
smarter than them. They don’t take that in their stride that first reason why we’re teaching 
is for kid at some point of time to become smarter than you are. And you know they don’t 
seek joy in that so, I think… that’s probably… I… I personally… that’s probably that’s 
one reason why they want to keep holding onto that power and I think you know… in the 
classroom, you can just let it lose. You can let kids have different answers… I have come 
across many times in many a time at school where they think there should be one set 
answer to one question. But they forget it’s not mathematics. It’s language, there would be 
ten different answers and probably all ten might be right.  
D: I have observed in your lesson and some of the students were asking you about the 
language use and whether this is correct and whereas this is also correct. So did you 
train… 
A: … I think I’ve trained my kids to ask me questions. I’ve trained my kids to question me, 
when they think I might be wrong, or they think I might not be clear enough to them, or 
they think that there is something else in their mind that they might think is right, and I 
haven’t expressed that to them. They’ve been trained at least to question me in my lesson 
and I feel good about them questioning me. In fact, that’s been encouraged, if you can find 
a fault in what I have said you are being brilliant. So they feel good about it. There’s feel 
good factor and A) if they question me, they challenge me, on what I’ve taught, I think 
they are getting the best from me. Because umm… it’s not me, teacher, and you are the 
student, you have no right to ask me a question. In fact, by all means, you should be asking 
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me questions and challenge me that, in case I am not being able to answer your question, I 
should be resourceful enough to go back home and tell you what’s the right thing. You 
know that’s learning going on, that’s not just one person standing there and giving them a 
lecture assuming that she knows everything and the students don’t know anything, because 
students have got far better abilities expect them to be at their level.  
D: I think it was really great that… I remember there was a boy who asked you a 
question “why do we sweep the grave on Chinese New Year?” so…  
A: … Yes if I do come across questions which I am not aware of, either I ask my class kids 
because these are my best sources of information and if I’m not aware of it, tell them I’ll 
find out and I’ll let them know because there is nothing that we can’t find out, and there is 
no hard feeling if I don’t know something because I am not Google at the end of the day. 
There would be certain things that I may not be aware of. So yeah, it’s always good to 
them to let them ask and let me find out. 
D: Do you think the text teaching types of questions like the taxonomy will help them 
understand different cognitive umm… 
A: …Yes, I think. Yup yup, I mean asking them closed-ended questions do nothing to them, 
you know… I think they are waste of time. You know I, “Oh, does she look nice?” “Yes” 
… “No”...  I mean that’s not doing anything… you know, because still you got the 
probability that even though you might not have known the answer you have still fifty 
percent of chances you will get it right. It’s like... it’s like you are (inaudible) student like 
chimpanzees, the fifty percent of chimpanzee will end up picking yes. So your ability is no 
better than a chimpanzee then. You know, that’s not doing anything to… (inaudible).  
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